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Introduction & Aim:

The aim of this ESRC funded project is to understand (i) how learners’ dispositions to study Mathematics
develop through Secondary School, (ii) how mathematics pedagogies vary across different situations and
contexts and (iii) how different pedagogies, programmes and school contexts influence learning outcomes,
including dispositions. In addition, capturing five years of progression (Year 7-11) in one year will pose
methodological challenges, the resolution of which will contribute to the literature of combining longitudinal and
cross-sectional analyses, and dealing with missing data.
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